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Inclusive education is considered a process whose objective is to achieve social inclusion. The 

objective of the study was to analyze public inclusive education policies as an alternative to the 

process of social fragmentation. The research was developed under a qualitative approach, the 

design used was hermeneutic phenomenological under inductive method. The study participants 

were four former ministers of education and the technique used was the conversational interview. 

The results obtained were lack of public policies promote inclusive education, the existence of 

unequal schools, discrimination towards students with special educational needs and main 

challenge is implementation of educational policies for diversity. Therefore, it is concluded that 

there are factors that impede the inclusion process in Peru, poverty, social and economic inequality, 

the lack of educational policy and some special educational needs, the lack of public policies that 

help educational quality. 
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1. Introduction 

Inclusion in education implies the creation of certain characteristics that together should 

reduce exclusion and increase student participation, also the cultural restructuring of the 

practices of certain educational centers to accommodate the diversity of the student body, 

which seeks to promote learning so that students with disabilities are part of a single 

community and finally overcome limiting barriers of exclusion to give way to the 

strengthening of their intellectual, physical and social skills (Valdez, 2017). Social 

fragmentation is the process that occurs through a group of people set apart from society, 

likewise, it is a strategy that has the power to dominate the fragmented society in those 

situations of the population that is not only away from that power, but would affect in certain 
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capacities of each individual by building mostly with aspirations to achieve a predominance 

in politics, in addition, there are various causes such as low economic, educational levels or 

social inequality that would affect in those people who are very set apart from the rest of 

society (Gonzalez, 2018). Therefore, in social fragmentation is not only a simple cause of 

socioeconomic inequality, but it is the result of social indifference and form feedback 

processes. However, socioeconomic fragmentation and residential segregation are associated 

with lifestyle, in addition, impoverishment and middle classes is considered the effects of 

precariousness and labor fragmentation, as it is one of the causes that occurs in withdrawal of 

the welfare state and a damage in income levels, likewise, in the socio-cultural fragmentation 

manifested in said measure that arise in new profiles of poverty, ie, insufficient income, labor 

implantation and urban violence (Ramirez, 2013). 

In Latin America, international organizations have shown that inclusive education is at risk of 

educational exclusion, which is linked to the context of the pandemic, has opened an 

educational gap, as a result of economic inflation maximizes and makes students vulnerable, 

and it is necessary to rethink educational proposals affect students with special educational 

needs (Cruz and Hernandez, 2022). The problems arise despite fact inclusive education is in 

force in agenda until 2030, as a sustainable development goal, with the purpose of establishing 

it as a pedagogical and social strategy in favor of well-being and increasing world peace and 

social justice; promoting equity and promoting learning opportunities for life (Galván 2017). 

In Peru, the Peruvian inclusive education policy has gaps in terms of sanctions to be carried 

out for non-compliance with regulations, there are special educational needs that are not 

supported by a legal instrument such as the public education policy, for the Peruvian state 

inclusive education is not a priority, there exists a population is legally unprotected, 

discriminated and segregated from their rights to access to quality education (Quispe and 

Sulca, 2021). There is a constant struggle to achieve an education system based on equality, 

participation and non-discrimination, maintaining a democratic society, inclusive education is 

the opposite of competition and selection among students, because it reflects access they have 

to an education established according to their qualities that allow them to create an entry to 

current knowledge, where the objectives revolve around solidarity within an active citizenship, 

social responsibility and cooperation in a respectful manner that recognizes different existing 

social groups (Arnaiz, 2019). 

Inclusive education is considered as the general acceptance given to all students who suffer 

from educational needs or limitations. For Echeita (2017), this means recognizing all children 

as participatory and equally valued beings within the school environment, putting into practice 

strategies related to the form of organization and modes of learning, so that these students are 

provided with the highest possible academic level and performance, based on three important 

pillars such as access to common spaces; coexistence according to human welfare and learning 

for acquisition of competencies. Based on the above, the diagnosis of education is that it is 

presented fragmented, educational segregation, the state does not guarantee inclusion, the 

processes are presented in a dissociated manner and according to Rodríguez-Rodríguez et al. 

(2016) indicated it is necessary to develop processes in a comprehensive manner in the 

appropriate contexts. Educational fragmentation or fragmented school is one of latent 

problems in Peru and in South America, such fragmentation allows visualizing the 

conformation of a group where each group is locked in its ideas, educational agents who do 

not have an inclusive culture continue to carry out practices of social exclusion by not 
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managing inclusive strategies, the phenomenon of fragmentation is framed in a social 

exclusion (Jimenez et al., 2009). 

In this sense, the analysis of educational inequalities in relation to these public policies shows 

not only how these inequalities have increased despite increase in access, but also how they 

have been expressed in other social dimensions. The common consequences are inequality, 

abandonment and a transformation of inequality aimed at social fragmentation. Evidence of 

social and cultural distancing and weakening of social cohesion (Santos, 2020). Likewise, this 

research is of paramount importance because it contributes to science in interpreting, analyzing 

social fragmentation as a problem that many citizens, teachers do not take the necessary 

measures in the search for solutions for the social good. The public policy of inclusive 

education, the theory of inclusive education in schools is based on teachers, students and 

parents to develop acceptance of a community in which all are participants without 

discrimination of race, culture, religion or different abilities each has. This model seeks to 

effectively restore the inclusive school by adapting standards to support all students. Several 

scholars attest that schools must achieve intervention of the entire educational corporation to 

respond to the inadequacies of students, that is, inclusion is the intervention of all to avoid 

exclusionary educational practices (González et al., 2017). 

Another approach widely used by policymakers is cycle theory, which divides policy 

implementation process into six distinct stages. These stages are recognized for their cyclical 

nature, repeating periodically over time. The stages are: agenda, in which the problem to be 

addressed is identified and selected; policy formulation, in which decisions are made about 

measures to be implemented; legitimization, in which the support needed to implement 

proposed policy is obtained; implementation, in which policy is carried out; evaluation, in 

which impact of the implemented policy is examined; and policy maintenance, in which 

implementation is completed or the cycle continues due to additional factors that arise 

(Viennet & Pont, 2017). In education, policies are programs promote these aspects because 

they affect entire educational system. They aim to prepare students in areas such as financial 

literacy, efficient governance, evaluation, and decision making, with the aim of transforming 

them into competent citizens who drive the comprehensive development of their country in 

different fields and levels (OECD, 2016). 

The public policy category of inclusive education presents process approaches of Sabatier 

(1999) indicated approaches such as: The framework of policies that allow the fulfillment of 

the characteristics of scientific theories, the guidelines should consider the current level of 

development, taking into account the conceptual theories and cover all relevant factors for 

formulation of public policies. In this sense, Law No. 30797 (2018) establishes promotion of 

an inclusive approach in education, in all its modalities. It amends article 52 and includes 

articles 19-A and 62-A in law no. 28044 (General Education Law). According to this law, 

persons with disabilities have the right to education on equal terms with their peers. It is 

responsibility of the education system to adapt and provide the necessary support, measures 

and resources to meet characteristics and educational needs of persons with disabilities. In 

2007, the Peruvian government ratified the Convention on Rights of Persons with Disabilities, 

which promotes inclusive education. The public policy of inclusion involves recognizing all 

children as participatory and equally valued beings in the school environment, implementing 

strategies related to the form of organization and modes of learning so that these students 
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receive the highest level and possible academic performance, based on three important pillars 

such as access to common spaces, coexistence according to human welfare, and learning for 

the acquisition of skills (Echeita, 2017). 

Public policies are relevant because they allow education to develop without limitations, 

consider changing attitudes, fighting stereotypes to support social inclusion in long term and 

thus ensure that people become local communities (Mangiaracina et al., 2021). Inclusive 

education policies take into account the economic that prioritizes effectiveness and 

achievement as educational goals and are situated in education policies across board 

(Magnússon et al., 2021). According to United Nations Educational, Scientific and Cultural 

Organization (UNESCO, 2009), educational inclusion is a model of education aims to take 

into account needs of all students, promote activities that ensure their participation in education 

and reduce discrimination against students. While it is true that there are different types of 

students either in schools or universities, within this student body, there are a number of them 

who have greater ability to learn than the rest of their peers are the same who have greater 

motivation for learning and require more detailed or specialized teaching. These are the gifted 

learners who do not find the opportunities they need to thrive in a basic or average education. 

They face simple and routine school situations where their abilities are not recognized and 

they are taught at same pace as the rest or the class group, which makes them lose motivation 

to learn (Arancibia et al., 2012, as cited in Llancavil et al., 2015). 

This is an issue that has been in works for a long time and is a very important point of 

discussion to ensure that students with disabilities receive an education regardless of their 

conditions. Likewise, they have a sense of inclusion in educational system. As indicated by 

Mayo et al. (2015), inclusive education became a milestone in Peruvian education in 2003 

through D.S. N° 026-003.The Supreme Decree aims to address the needs of children with 

SEN, considering that this population is excluded from the educational system, the regulation 

mentions that every person with any disability should receive quality education on a 

mandatory basis in educational institutions. Social fragmentation, according to Lozares et al. 

(2013) the authors stated that social fragmentation is associated with differences, rejection, 

exclusion and discrimination that can occur through two aspects: deprivation or the appearance 

in such distribution of dividing lines or cut-offs in collective existence. There is a social, 

economic, political, religious, educational and ethnic fragmentation, due to the polysemic 

character from different perspectives in people being the result of pluricausality, the existence 

of an absence of equal opportunities, such fragmentation is evidenced in the loss of global 

ideals in favor of non-inclusive groups with personal interests (Misseri, 2011). In the same 

line, Barreto et al. (2016) stated social fragmentation is one of the great dilemmas that harms 

population, causing a rupture of relations and spatial differences between collective 

associations. 

On the other hand, Serrano and Durán (2020) pointed out that fragmentation has the peculiarity 

of always occurring as a result of a social and spatial phenomenon, since it is generated by 

poverty that is significantly increasing, which causes the formation of fear and violent 

behaviors among citizens, causing them to divide, This is influenced by globalization and the 

competition between cities to achieve superiority in terms of resources and goods, leading to 

the beginning of economic and special inequalities based on this problem, which will be 

expressed through disorder, disconnection, separation and exclusion of those groups 
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considered marginalized. The theories of social fragmentation, Martinez (2011) stated that 

there is a broken, fragmented structure of society due to the lack of identity of members of 

society, people think only of their personal welfare and not in a common good. Social 

breakdown is a problem of the dominant individualism based on social inequalities, exclusion 

by various cultural, educational and economic factors, it is not that the majorities are treated 

as discriminated minorities, therefore it is inferred thatsocial breakdown is considered as a 

strategy of the dominant power, the society moves away from power. 

Social cohesion and fragmentation are central issues in the organization and functioning of 

large societies. As such, these concepts have a long history of study (Bruhn, 2009). Concerns 

have been raised that due to continuous changes in recent decades, societies may gradually 

lose their cohesion and become more fragmented (Schiefer & Van der Noll, 2017). This could 

have numerous disastrous consequences, such as civil unrest, civil wars, government 

shutdowns, or even decline of democracy (Denton & Voth, 2016). To avoid these undesirable 

outcomes, it is therefore necessary to understand mechanisms lead to social fragmentation 

(Bramson et al., 2017). There are two main approaches to this problem: one considers 

fragmentation as a general organization of a social network that emerges through the evolution 

of its social ties, and the other considers it as the formation of clusters of similar social actors 

based on their preferences (Minh et al., 2020). 

 

2. Methodology 

The paradigm of the study was interpretive one, which takes into account the experiences for 

understanding world, recognizing the particular characteristics that make up their culture, their 

beliefs and, in general, the subjective aspects surround the subject of study. 

Qualitative research is interested in points of view of participants and methods must be open 

enough to allow understanding of these points of view and processes involved. At this level it 

would be said that the qualitative approach also implies an interpretive approach to the world 

(Flick, 2007). 

The inductive method was used in research part of actual validity of the information, which 

will then serve him for the implementation. This method seeks the subject and his behavior, a 

process referred to as inductive model inquiry. While researcher to achieve this model must 

connect with participants and with the information to obtain and reach the answer (Escudero 

et al.,2018). 

Research Design. 

The design was phenomenological, because the study will focus on the interpretation of 

experiences of the participants. In this regard, according to Castillo (2021), phenomenological 

design focuses on describing the experiences provided by people from their reality, without 

making inferences or a priori conclusions from the expressions provided by the participants. 

Husserl, German philosopher, the phenomenological approach is a paradigm seeks to explain 

the nature of things, the essence and veracity of phenomena (Husserl, 1998). 

Study setting and participants 

The study was carried out within framework of a high-level executive institution, from which 
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the specific norms of supervision and monitoring of inclusive education policies emanate. The 

participants of present study were 4 former high-level officials of Ministry of Education, who 

were interviewed separately using the instrument designed for this purpose. 

Data Collection Techniques and Instruments 

Regarding technique, this was the conversational interview and the anecdote, because through 

it we will obtain the verbal expressions of the experiences of participants in relation to the 

public policies of inclusive education and social fragmentation in opinion of Feria et al. (2020) 

the interview in an empirical method to obtain information through a series of questions on 

the categories and the problematic of the research, where an interviewer and one or more 

interviewees intervene. On other hand, the instrument used was the semi-structured interview 

form, which is a format that includes a series of initial questions aimed at obtaining 

information about experience of the interviewee. 

Scientific rigor 

The information was analyzed using criteria of scientific rigor, in which logical consistency is 

used through support of theories and scientific bases obtained from the previous bibliographic 

review. According to González et al. (2021), scientific rigor is a characteristic of the 

naturalistic paradigm, which, in parallel with the positivist paradigm, seeks to provide the 

instrument with validity and reliability criteria through the criteria of credibility, transferability 

and confirmability. 

Data analysis method 

For Velosa and Rodriguez (2020), it is a strategy to corroborate the findings that come from 

two or more different sources, allowing greater flexibility in interpretation of data obtained. 

The method used to process interviews is called triangulation, which consists in comparing the 

opinions of the experiences expressed by participants to find similarities and differences and 

identify new categories. This information was then used to draw general conclusions. In 

summary, the method to be followed is as follows: (1) elaboration of the categorization matrix, 

(2) codification process (microscopic analysis of the codification of conceptualizations), (3) 

categorization, (4) triangulation, formation of abstract knowledge. 

 

3. Results and discussion 

For the development of this research work, the technique of interviewing specialists who were 

senior officials of Ministry of Education was used, which was duly analyzed by researcher in 

order to have a broad perspective on subject. Also, normative analysis and participatory 

observation by researcher have been considered. 

For the normative analysis, the following components were taken into consideration: 

Table 1 Documentary analysis standards regarding educational inclusion 
Legal Standard Purpose 

General Education Law 

(Law No. 28044) 

Establish the regulatory framework for the Peruvian 

educational system. 

General Law for Persons with Disabilities 
(Law N° 29973) 

Promote the full exercise of the rights of persons with 
disabilities. 
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Supreme Decree 
N° 013-2017-MINEDU 

 

 To regulate the application of the General Law for Persons 

with Disabilities in the educational field. 
Law on Education Institutes and Schools 
(Law N° 30512) 

Promote the inclusion of persons with disabilities in higher 
education. 

Law that promotes inclusive education 
 (Law N° 30797)  

Promote inclusive education that respects cultural diversity. 

The General Education Law, enacted in 2003 in Peru with the purpose of establishing 

regulatory framework for country's education system, reveals that the primary objective was 

to guarantee right to quality education for all citizens, promoting equity, inclusion, and non- 

discrimination. The benefits identified in this law are recognition of right to inclusive 

education. This is because it recognizes the right of all people to receive an inclusive education, 

regardless of their condition or characteristics. This promotes equal opportunities and access 

to education for all students. Likewise, this law establishes inclusion as a fundamental 

principle at all levels and modalities of the educational system. This implies adapting 

education to needs of students, guaranteeing their active participation and promoting the 

valuation of diversity. Conversely, this legal framework endeavors to diminish disparities and 

inequalities in access and quality of education. It concentrates on furnishing equal 

opportunities for all students to actualize their potential and achieve satisfactory academic 

outcomes. 

It is noteworthy this law lacks specific directives on how to implement inclusive education in 

educational institutions. This can give rise to ambiguity and disparate interpretations, 

rendering its efficacious implementation challenging in practice. Another limitation is the 

dearth of economic resources allocated to inclusive education. This has resulted in a lack of 

accessible infrastructure, specialized pedagogical materials, and teacher training on inclusion 

issues. While the law does acknowledge importance of teacher training in educational 

inclusion, it does not specify the necessary requirements or mechanisms to ensure teachers are 

adequately trained in this area. The General Law on Persons with Disabilities was enacted in 

2012 in Peru with purpose of promoting, protecting, and guaranteeing the full exercise of rights 

of persons with disabilities. This legislation acknowledges disability as a form of diversity and 

outlines measures to facilitate their inclusion in various domains, including education. 

Among the positive elements of this regulatory framework is guarantee of the right of persons 

with disabilities to access inclusive and quality education on equal terms with other persons. 

This is achieved through promotion of principle of equal opportunities and non-discrimination. 

Furthermore, the legislation mandates educational institutions provide inclusive educational 

programs and services that are tailored to individual needs of individuals with disabilities. The 

framework encourages adaptation of curricula, the creation of accessible physical 

environments, and the removal of obstacles to full participation. Finally, the framework 

promotes the active participation of persons with disabilities in decision-making related to 

their education, fostering their autonomy and empowerment. 

Nevertheless, it is important to acknowledge that, despite the significant advancements in 

recognition of inclusive education, the effective implementation of law has presented 

challenges. Among these challenges, we can highlight difficulty in achieving uniform 

compliance with law across all educational institutions. This can lead to inequalities in access 
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to and quality of education for people with disabilities. Another challenge has been inadequate 

training of educators in the field of inclusive education and the importance of diversity. This 

has constrained capacity of educators to provide an inclusive educational environment and 

adapt pedagogical practices to the individual needs of students with disabilities. Moreover, 

physical and environmental barriers have been evident. Although the law does promote 

physical accessibility, there are still barriers in educational facilities that hinder the full 

participation of people with disabilities. This encompasses the absence of ramps, elevators, 

adequate signage, and adapted spaces. 

In accordance with Supreme Decree N° 013-2017-MINEDU, which was issued by the 

Peruvian Ministry of Education in 2017. The decree's objective is to establish provisions to 

ensure inclusive, quality educational care for students with disabilities at various levels and 

modalities within the education system. 

Among the positive elements to be highlighted is that this decree promotes the inclusive 

education approach, thereby recognizing right of all students with disabilities to receive a 

quality education with equal opportunities. The decree aims to eliminate discrimination and 

guarantee full and effective participation of these students in educational system. Furthermore, 

the decree obligates educational institutions to implement curricular adaptations and provide 

necessary support to ensure the participation and learning of students with disabilities. This 

encourages the diversification of pedagogical strategies and use of accessible resources and 

materials. Finally, the decree promotes the active participation of the educational community, 

including students with disabilities, their families, and teachers, in decision-making and action 

planning for educational inclusion. 

Figure 1. Thematic network of public policies on inclusive education and social 

fragmentation 
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A thematic network of public policies on inclusive education and social fragmentation is 

evident. Inclusive students lack access to quality education due to lack of preparation of regular 

schools to receive them, as Martínez et al. (2020) have observed. Furthermore, gender 

segregation and the separation between special and regular education serve to reinforce 

limitations to democratic opportunities and influence, which are fundamental elements for a 

country's democracy. In practice, inclusive education is found to present deficiencies and 

contradictions between theoretical principles and their actual implementation. It is observed 

educational inclusion is fragmented and presents challenges in terms of equity and guarantee 

of equal opportunities. Accordingly, the study by Palacios et al. (2022) demonstrated that 

social fragmentation represents a socio-political issue, whereby society is divided and there is 

a social rupture, with marginalized, excluded, and discriminated groups, such as students with 

SEN, being identified. This contradiction demonstrates a discrepancy between theoretical 

principles and the reality of inclusive education in present era. 

Social inequality is a political problem that requires implementation of fair public policies and 

recognition of structural injustice. A significant challenge is implementation of gender- 

sensitive education policies to guarantee access to quality and culturally relevant education for 

girls, adolescents, youth, and women. Furthermore, challenges arise due to lack of specialized 

materials for diverse needs, the lack of preparation of teachers to address diversity, and the 

lack of knowledge of public policies on part of teachers and school managers. 

Conversely, social justice in context of inclusive education, which from a sociological 

perspective, seeks to promote social justice and guarantee equity and equal opportunities for 

all, is a concept that warrants further examination. However, in practice, it is observed that 

educational inclusion is segmented and presents deficiencies. This indicates a contradiction 

between theoretical principles and the actual implementation of inclusive education in present 

era. 

The dearth of training resources, including a paucity of teachers who have undergone 

specialized training in inclusive education, inadequate instructional materials, and suboptimal 

infrastructure, as well as discriminatory practices, have emerged as significant impediments 

to implementation of inclusive education. Furthermore, gender segregation and separation 

between special and regular education contribute to lack of preparation of teachers and lack of 

knowledge of public policies. 

 

4. Conclusions 

It can be concluded there are a number of factors impede the inclusion process in Peru. These 

include poverty, social and economic inequality, a lack of educational political will, and the 

existence of some special educational needs. Furthermore, there is a lack of public policies 

help to improve educational quality. 

 

 

References 
1. Arnaiz, P. (2019). La educación inclusiva en el siglo XXI. avances y desafíos. Servicio de 

Publicaciones. 



729 Inclusive Education Public Policies as …  Jessica Garay et al. 

Nanotechnology Perceptions Vol. 20 No. S8 (2024) 

 

 

 

https://digitum.um.es/digitum/bitstream/10201/67359/1/Leccion%20Santo%20Tomas%202019 

%20-%20Pilar%20Arnaiz%20%28OK%29.pdf 

2. Barreto, M., Abildegaard, E., Depettris, M. y Puntel, M. (2016, 28 de septiembre). Unidades 

espaciales residenciales homogéneas como factor de la fragmentación social. RIUNNE. 

https://repositorio.unne.edu.ar/bitstream/handle/123456789/1444/RIUNNE_AC_Barreto_ 

MA.pdf?sequence=1&isAllowed=y 

3.  Bramson, A. Grim, P. Singer, D., Berger, W., Sack, G., Fisher, S., Flocken, C., Holman, B. 

(2017). Understanding polarization: meanings, measures, and model evaluation. Phil. Sci. 84, 

115–159.https://www.cambridge.org/core/journals/philosophy-of- 

science/article/abs/understanding-polarization-meanings-measures-and-model- 

evaluation/FFACA58EFC4A6E421107020290BF592C 

4. Bruhn J. (2009). The concept of social cohesion. In The group effect: social cohesion and health 

outcomes. 

https://www.scirp.org/(S(czeh2tfqyw2orz553k1w0r45))/reference/ReferencesPapers.aspx?Refe 

renceID=1937967 

5. Castillo, N. (2021). Fenomenología como método de investigación cualitativa: preguntas desde 

la práctica investigativa. Revista Latinoamericana de Metodología de la Investigación Social, 20 

(10), 7-18. 

http://www.relmis.com.ar/ojs/index.php/relmis/article/view/fenomenologia_como_metodo/167 

6. Cruz, P., y Hernández, L. (2022). La educación inclusiva en la escuela contextualizada desde la 

pandemia. Cultura, Educación y Sociedad, 3(1), 255-268. 
http://dx.doi.org/10.17981/cultedusoc.13.1.2022.15 

7. Decreto Supremo N° 013-2017-MINEDU. https://www.gob.pe/institucion/minedu/normas- 

legales/118357-013-2017-minedu. Decreto supremo 026- 003 

8. Denton R, y Voth B. (2016). Social fragmentation and the decline of american democracy: the 

end of the social contract. https://www.amazon.com/Social-Fragmentation-Decline-American- 

Democracy/dp/3319439219 

9. D.S. No 026-2003-ED Disponen que el ministerio lleve a cabo planes y proyectos que garanticen 

la ejecución de acciones sobre educación inclusiva en el marco de una “Década de la Educación 

Inclusiva 2003-2012. (s. f.). Gob.pe. Recuperado 27 de junio de 2023, de 

https://www4.congreso.gob.pe/comisiones/2002/discapacidad/ds/026-2003-ed.htm 

10. D.S. N°007-2008 Plan de Igualdad de Oportunidades para la Persona con Discapacidad. - Google 

Search. (s. f.). Google.com. Recuperado 27 de junio de 2023, de 

https://www.google.com/search?q=D.S.+N%C2%B0007- 

2008+Plan+de+Igualdad+de+Oportunidades+para+la+Persona+con+Discapacidad.&rlz=1C1A 

LOY_esPE950PE950&oq=D.S.+N%C2%B0007- 

2008+Plan+de+Igualdad+de+Oportunidades+para+la+Persona+con+Discapacidad.&aqs=chro 

me..69i57.3055j0j7&sourceid=chrome&ie=UTF-8 

11. Echeita, G. (2017). Educación inclusiva. Sonrisas y lágrimas. Aula Abierta, 46(2), 17-24. 

https://reunido.uniovi.es/index.php/AA/article/view/11982/11044 

12. Escudero, C. y Cortez, L. (2018). Técnicas y métodos cualitativos para la investigación 

científica. Ediciones UTMACH. 

http://repositorio.utmachala.edu.ec/bitstream/48000/12501/1/Tecnicas-y- 

MetodoscualitativosParaInvestigacionCientifica.pdf 

13. Feria, H., Matilla, M. y Mantecón, S. (2020). La entrevista y la encuesta:¿métodos o técnicas de 

indagación empírica? Revista Didáctica Y educación, 11(3), 62–79. 

https://revistas.ult.edu.cu/index.php/didascalia/article/view/992 

14. Flick, U. (2007) El diseño de investigación cualitativa. Ediciones Morata. 

15. Galván, E. (2017). Investigación, transferencia, educación. Cátedras UNESCO. 

[Audioconferencia]. https://canal.uned.es/video/5a6f500fb1111f24408b45c3 

http://www.cambridge.org/core/journals/philosophy-of-
http://www.cambridge.org/core/journals/philosophy-of-
http://www.scirp.org/(S(czeh2tfqyw2orz553k1w0r45))/reference/ReferencesPapers.aspx?Refe
http://www.scirp.org/(S(czeh2tfqyw2orz553k1w0r45))/reference/ReferencesPapers.aspx?Refe
http://www.scirp.org/(S(czeh2tfqyw2orz553k1w0r45))/reference/ReferencesPapers.aspx?Refe
http://www.relmis.com.ar/ojs/index.php/relmis/article/view/fenomenologia_como_metodo/167
http://dx.doi.org/10.17981/cultedusoc.13.1.2022.15
http://www.gob.pe/institucion/minedu/normas-
http://www.gob.pe/institucion/minedu/normas-
http://www.amazon.com/Social-Fragmentation-Decline-American-
http://www.amazon.com/Social-Fragmentation-Decline-American-
http://www.amazon.com/Social-Fragmentation-Decline-American-
http://www.google.com/search?q=D.S.%2BN%C2%B0007-
http://www.google.com/search?q=D.S.%2BN%C2%B0007-
http://repositorio.utmachala.edu.ec/bitstream/48000/12501/1/Tecnicas-y-


Inclusive Education Public Policies as …  Jessica Garay et al. 730 

Nanotechnology Perceptions Vol. 20 No. S8 (2024) 

 

 

 

16. Gonzáles, D., Medina, M., Perez, Y., Estupiñan, L. (2017). Teorías que promueven la inclusión 

educativa. Revista Atenas 

https://www.redalyc.org/jatsRepo/4780/478055150007/html/index.html 

17. González, R., Acevedo, A., Guanilo, S. y Cruz, K. (2021). Ruta de Investigación Cualitativa – 

Naturalista: Una alternativa para estudios gerenciales. Revista de Ciencias Sociales, XXVII 

(Especial 4), 334-350.https://dialnet.unirioja.es/servlet/articulo?codigo=8145525 

18. González, I. (2018). Experiencias de fragmentación en México: escuela, trabajo, consumo y 

espacio. Revista latina de sociología, 3(8), 174-189. 

19. https://ruc.udc.es/dspace/bitstream/handle/2183/22625/RLS_2018_8%20%283%29_art_12.pdf 

?sequence=3&isAllowed=y 

20. Husserl, E. (1998). Invitación a la fenomenología. Barcelona: Paidós 

21. Jiménez, M., Luengo, J. y Taberner, J. (2009). Exclusión social y exclusión educativa como 

fracasos. Conceptos y líneas para su comprensión e investigación. Profesorado. Revista de 

Currículum y Formación del Profesorado, 13(3); 11-49. 

https://www.redalyc.org/pdf/567/56712871002.pdf 

22. Ley General de Educación N° 28044. Diario Oficial “El Peruano”, Lima, Perú, 17 de julio de 

2003. 

23. Ley General de la Persona con Discapacidad N° 29973. Diario Oficial “El Peruano”, Lima, Perú, 

13 de diciembre de 2012. 

24. Ley N° 29973. Ley General de la Persona con Discapacidad (24 Diciembre 2012). 

https://www2.congreso.gob.pe/sicr/cendocbib/con5_uibd.nsf/D68EE64A6956EF7F052586E20 

07106F8/$FILE/29973.pdf 

25. Ley N° 30693. Ley de Institutos y Escuelas de Educación (02 Noviembre 2016). 

http://www.minedu.gob.pe/ley-de-institutos/pdf/ley-de-institutos.pdf 

26. Ley N 30797. Ley que establece la educación intercultural (23 Julio 2002). 

https://docs.peru.justia.com/federales/leyes/27818-aug-15-2002.pdf 

27. Llancavil Llancavil , D. R., & Lagos González, L. F. (2016). Importancia de la educación 

inclusiva para el trabajo con niños con talento académico. Perspectiva Educacional, Formación 

de Profesores, 55(1),168-183 de: https://www.redalyc.org/articulo.oa?id=333343664011 

28. Lozares, C., Martí, J., Molina, J. y García, A. (2013). La cohesión e integración versus la 

fragmentación social desde una perspectiva relacional. Revista Metodología de Encuestas, 15, 

57-75. http://casus.usal.es/pkp/index.php/MdE/article/view/1037 

29. Mangiaracina, A., Kefallinou, A., Kyriazopoulou, M. & Watkins, A. (2021). Learners’ Voices 

in   Inclusive   Education   Policy   Debates.   Educ.   Sci.,   11(10),   599. 

https://doi.org/10.3390/educsci11100599 

30. Martinez, A. (2011). Identity and fragmentation in multicultural societies. Person and Law 

Magazine, 1, 97-118. https://revistas.unav.edu/index.php/per sona-y-right/article/view/3171 

31. Martínez-Usarralde, M. J. (2020). (Comparative educational inclusion in Unesco and oecd from 

social cartography). Educacion XX1, 24(1), 93–115. https://doi.org/10.5944/ educXX1.26444 

32. Mayo, L., Cueto, S. y Arregui, P. (2015). Políticas de inclusión educativa. Consejo Nacional 

de Educación. https://www.cne.gob.pe/uploads/publicaciones/boletin/boletin-cne- 

opina- 39.pdf 

33. Minh, T., Kondor, I., Hanel, R., Thurner, S. (2020). The effect of social balance on social 

fragmentation. Soc. Interface 17, 20200752. 
https://royalsocietypublishing.org/doi/10.1098/rsif.2020.0752 

34. Misseri, L. (2011). Microutopismo y Fragmentación Social. EN-CLAVES del pensamiento, 

5(10), 75-88. http://www.scielo.org.mx/pdf/enclav/v5n10/v5n10a5.pdf 

35.  OECD (2016). Policy Shaping and Policy Making: The governance of inclusive growth. 

https://www.oecd.org/governance/ministerial/the-governance-of-inclusive-growth.pdf 
36. Palacios, P., Rengifo R., Zavaleta, J., & Rivera-Zamudio, J. (2022). Social fragmentation and its 

http://www.redalyc.org/jatsRepo/4780/478055150007/html/index.html
http://www.redalyc.org/jatsRepo/4780/478055150007/html/index.html
http://www.redalyc.org/pdf/567/56712871002.pdf
http://www.redalyc.org/pdf/567/56712871002.pdf
http://www.minedu.gob.pe/ley-de-institutos/pdf/ley-de-institutos.pdf
http://www.redalyc.org/articulo.oa?id=333343664011
http://www.redalyc.org/articulo.oa?id=333343664011
http://casus.usal.es/pkp/index.php/MdE/article/view/1037
http://www.cne.gob.pe/uploads/publicaciones/boletin/boletin-cne-
http://www.cne.gob.pe/uploads/publicaciones/boletin/boletin-cne-
http://www.cne.gob.pe/uploads/publicaciones/boletin/boletin-cne-
http://www.scielo.org.mx/pdf/enclav/v5n10/v5n10a5.pdf
http://www.oecd.org/governance/ministerial/the-governance-of-inclusive-growth.pdf
http://www.oecd.org/governance/ministerial/the-governance-of-inclusive-growth.pdf


731 Inclusive Education Public Policies as …  Jessica Garay et al. 

Nanotechnology Perceptions Vol. 20 No. S8 (2024) 

 

 

 

impact on inclusive education: bibliographic review. Journal of Positive School Psychology, 

6(3), 1720-1734.https://journalppw.com/index.php/jpsp/article/view/1894/1093 

37. Quispe , D. G. y Sulca , J. S. (2021). Políticas Educativas Peruanas para la Inclusión de 

Estudiantes con Necesidades Educativas Especiales Tesis de pregrado, Pontificia universidad 

católica del Perú Repositorio 

PUCP.https://tesis.pucp.edu.pe/repositorio/handle/20.500.12404/20230 

38. Ramírez, D. (2013). Impacto de la globalización en la fragmentación social y violencia urbana 

en la ciudad de Lima. Investigaciones sociales, 17(31), 221-236. 
39. https://revistasinvestigacion.unmsm.edu.pe/index.php/sociales/article/view/7910/6885 

40.  Rodríguez-Rodríguez, F., Curilem, C., Escobar, D. & Valenzuela,L. (2016). Propuesta de 

evaluación de la educación física escolar en Chile. Educación Física y Ciencia, 18(1), 00-00. 

https://www.efyc.fahce.unlp.edu.ar/article/view/EFyCv18n01a03/7406 

41. Santos, A. (2020). La fragmentación educativa en Argentina: debates recientes. Revista do 

programa de pos-graduacao, 15(35). http://educacaoonline.edu.puc- 

rio.br/index.php/eduonline/article/view/838 

42. Schiefer D, Van der Noll J. (2017). The essentials of social cohesion: a literature review. Soc. 

Indic. Res. 132, 579–603. 

https://www.socialcohesion.info/fileadmin/user_upload/Schiefer_Noll_2017_The_essentials_o 

f_social_cohesion.pdf 

43. Serrano, C y Durán, G. (2020). Geografía de la fragmentación en el periurbano de Quito: un  

análisis de las nuevas centralidades Cumbayá Tumbaco y San Antonio de Pichincha. Revista  

Latinoamericana  de Estudios Urbano Regionales,   46(137), 247 
271.https://scielo.conicyt.cl/pdf/eure/v46n137/0717-6236-eure-46-137-0247.pdf 

44. UNESCO (2009). La inclusión en la educación https://www.unesco.org/es/education/inclusion 

45. Valdez, D. (2017). Educación inclusiva. Eudeba. 

https://www.researchgate.net/publication/327872346_Educacion_inclusiva_En_J_Seda_2017_ 

Convencion_sobre_los_derechos_de_las_personas_con_discapacidad_Avances_perspectivas_y 
_desafios_en_la_sociedad_argentina_Buenos_Aires_Eudeba 

46. Velosa-Porras J, Rodríguez-Malagon N. (2020). Utilidad de la triangulación en salud. Mem. Inst. 

Investig. Cienc. Salud, 18(1), 108-112. 

http://archivo.bc.una.py/index.php/RIIC/article/view/1672/1678 

47. Viennet, R. & Pont, B. (2017), “Education policy implementation: A literature review and 

proposed framework”. OECD Education Working Papers, 162, 1- 63. 

http://www.efyc.fahce.unlp.edu.ar/article/view/EFyCv18n01a03/7406
http://www.efyc.fahce.unlp.edu.ar/article/view/EFyCv18n01a03/7406
http://educacaoonline.edu.puc-/
http://www.socialcohesion.info/fileadmin/user_upload/Schiefer_Noll_2017_The_essentials_o
http://www.socialcohesion.info/fileadmin/user_upload/Schiefer_Noll_2017_The_essentials_o
http://www.socialcohesion.info/fileadmin/user_upload/Schiefer_Noll_2017_The_essentials_o
http://www.unesco.org/es/education/inclusion
http://www.unesco.org/es/education/inclusion
http://www.researchgate.net/publication/327872346_Educacion_inclusiva_En_J_Seda_2017_
http://www.researchgate.net/publication/327872346_Educacion_inclusiva_En_J_Seda_2017_
http://www.researchgate.net/publication/327872346_Educacion_inclusiva_En_J_Seda_2017_
http://archivo.bc.una.py/index.php/RIIC/article/view/1672/1678

