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The purpose of the study is to find the effects that 360-degree performance appraisal (PA) can
impact on employee job performance. The research was carried on with 250 employees belonging
from different sectors, which consist of healthcare, education and finance. The outcomes result in
a 20% better improvement in employee performance. Key findings show that employees who
received feedback from multiple sources had enhanced self-awareness and communication skills,
thereby having higher job performance. More specifically, 75% of the participants claimed that they
understood their strengths and weaknesses better, while 82% claimed that their collaboration and
teamwork improved. Furthermore, the study emphasized that transparency and equity in the
appraisal process would foster the feeling of trust and motivation. 70% said they felt valued in their
workplace because of the rich feedback. However, the totality of the outcomes that were fostered
by the programme faced challenges including: The feedback and evaluation often biased and
appropriate training needed. The study notes that similar challenges need to be addressed in order
for the 360-degree PA system to be effective. This research provides guideline regarding possible
application of 360-degree feedback at the workplace and what should be done to enhance 360-
degree feedback in manner that is conducive to enhancing job performance and organizational
success.

Keywords: 360-degree performance appraisal, employee performance, feedback, job
satisfaction, organizational effectiveness.
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1. Introduction

Quality assurance in higher education is what makes the functioning of the educational
institutions of the world efficient and credible. As there is pressure for accountability and
transparency, the universities and colleges are focusing on an educational framework, whereby
outputs are international benchmarks. Three major factors of QA in higher learning; ranking
of institutions, OBE ;and accreditation signify the profile of higher learning [1]. The relations
between these factors and the way they co-contribute to the changes in institutional quality
comprises the subject matter of this work. Outcome-Based Education (OBE) is a design
process that embodies the desirable academic outcomes for students in relevant learning areas
[3]. This model aims at the competencies and skills that the students are required to display
once they finish their studies to ensure that academic courses meet market and social needs.
Accreditation on the other hand is an outside measures in which the institution is compared to
accepted norm of quality. These processes, be they regional, national, or international ones,
make institutions more responsi-ble to stakeholders ranging from students to employers and
policymakers [3]. Many people refer to such rankings as measures of institutional quality of
education. It is used sometimes as a proxy for academic status, research profile, and students’
satisfaction. It has been established that rankings inform institutional approaches; nevertheless,
there is controversy surrounding the science of their methods and their effects on practice. This
research focuses on the relationship between the three analysed components: OBE,
accreditation and rankings, as well as their impact on institutional management direction and
educational effectiveness. By this insight it will afford a meaningful input to the general
discussion discarding to quality assurance in higher education and the policy, leadership and
success of its students.

2. RELATED WORKS

From the research conducted by Ebekozien and Aigbavboa on accreditation of built
environment programs in Nigeria, authors affirmed that analysis of stakeholders needs is
highly valuable in accreditaion process. They believe that there are far more important
objectives of accreditation to foster: These include not only mandatory conformance with rules
and regulations but also fitness of programs to meet industry and educational objectives [15].
This is so due to increased concern in the world regarding the Outcome-Based Education
system to ensure that the institutions concentrate on measurable course outcomes of the
students meeting accreditation courses and course needs of the society. In similar vein,
Esmat’s work on neoliberalism in Egyptian higher education reveals how marketization trends
are emerging in educational policy in questions of accreditation and ranking. According by
Esmat’s research states that the neoliberal discourse has opened viable chances and threats to
the QA systems of higher education since the institutions are struggling between meeting the
accreditation criteria and coping with global ranking pressure [16]. This supports the view of
Fernandes and Singh, to the effect that accreditation practices in India involve integrating
institutional practices with national accreditation standards as well as trying to enhance
institutional performance in global rankings. While stressing that ranks often misalign
institutional priorities by favouring research, and reputation, at the expense of teaching
excellence, and learner achievement [17]. Gwilliam, Reeves, and Timus's work also discloses
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the role of sustainability in higher education, whereby they present a heuristic framework to
include sustainability education within the accreditation and quality assurance system. The
results of this research indicated that accreditation frameworks have to evolve to introduce
sustainability as an integral aspect of the quality of the institutions which increasingly receives
its acknowledgment through national and international ranking systems [18]. This reflects the
increasing importance of social and environmental responsibility in higher education, a
consideration that is becoming very important in accreditation and rankings. The dynamic
relationship in quality assurance practices, accreditation, and resilience in higher education
during the crisis period is, therefore, a subject dealt with by Idan on total quality management
in university education during the COVID-19 pandemic. Idan reasons that good quality
management systems should be adaptable and, therefore, respond to current challenges while
upholding high levels of delivery of education, particularly through distance learning
conditions [19]. Further, Sharma and Gupta's comparative study of accreditation for
management programs throws light on the dynamic nature of accreditation systems, especially
in the case of business schools. They look into how international accreditation agencies affect
institutional practices and rankings, and thereby, the accreditation agencies play a vital role in
formulating institutional strategies and enhancing the quality of education [20]. This research
is consistent with Kit's work on the institutionalization of accreditation practices in business
schools. Kit discusses the importance of aligning accreditation standards with institutional
missions and the expectations of the global academic community [25]. The study of Kaur and
Jain in relation to the National Institutional Ranking Framework in India explores how ranking
systems might drive institutional change by making certain performance indicators, such as
research outputs and infrastructure, more important than others. They argue that ranking
systems may inadvertently undermine the focus on teaching and student learning outcomes, a
concern other studies in this field also bring up [23]. Similarly, Lazi¢, Pordevi¢, and
Gazizulina explore the relationship between quality assurance practices and life quality
improvements, emphasizing the need for higher education institutions to adopt integrated
guality management systems that promote both academic excellence and broader societal
benefits [26].

3. METHODS AND MATERIALS

This study uses the mixed-methods approach to explore the interface between Outcome-Based
Education (OBE), accreditation processes, and institutional rankings in higher education. The
scope of the study is to integrate the quantitative and qualitative data to understand, in a
comprehensive manner, how the three elements contribute to the quality assurance of higher
education institutions [4]. The methodology addresses the following research questions:

1. How does OBE impact the academic and operational strategies of institutions of
higher learning?

2. What role do accreditation processes play in shaping institutional quality?

3. In what ways do institutional rankings impact quality assurance strategies in

universities and colleges?
4. How do these elements interact to enhance the quality of education?
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Research Design

This study used the descriptive research design as it aimed at understanding and describing
relationships between the elements of quality assurance: OBE, accreditation, and rankings.
Combining both qualitative and quantitative data will provide a holistic approach to
understanding the subject matter.

Data Collection Methods
1. Quantitative Data Collection

Surveys and secondary data analysis were used to collect quantitative data. The survey was
meant to elicit insights from a representative sample of higher education stakeholders,
including academic staff, administrators, and quality assurance officers. The secondary data
consists of reports and documents already prepared by universities and education bodies on
accreditation, institutional rankings, and OBE implementation worldwide [5].

Survey Instrument

It was designed to measure crucial variables such as:

° The extent of OBE implementation across institutions.
) This relates to how accreditation processes influence perceived institutional quality.
) The quality assurance strategy and the influence of institutional rankings.

Responses were collected using a Likert scale. The statements were rated from 1 (Strongly
Disagree) to 5 (Strongly Agree). The following table indicates the summary of the sections
that comprised the survey:

Survey Section

Description

Section 1:
Demographics

Age, position, years of experience, and
institutional type

Interaction Analysis

Section 2: OBE | Adoption of Outcome-Based Education
Practices and its perceived impact

Section 3: | Importance of accreditation processes
Accreditation and their effect on quality assurance
Section 4: | Awareness and impact of rankings on
Institutional educational quality strategies

Rankings

Section 5: | Perceptions of how OBE, accreditation,

and rankings interact to improve quality
assurance

Sample Size and Selection

This questionnaire was distributed to 200 faculty members, 50 administrators, and 30 quality
assurance officers in universities located throughout North America, Europe, and Asia.
Stratified sampling ensured representation from different institution types - public, private,
and international universities [6].
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2. Qualitative Data Collection

Semi-structured interviews were taken from key stakeholders who are involved in the quality
assurance processes. The interviews sought deeper insights into how OBE, accreditation, and
rankings influence institutional practices. Those interviewed included:

° Senior academic administrators, for example, deans, provosts.
) Accreditation officers responsible to work with the accrediting agencies.
° Academic faculties whose roles include curriculum development and teaching.

Each interview is expected to last around 45 minutes, to give participants enough space to
narrate their experiences and provide as much detail as possible in presenting their opinions.

) How OBE has impacted the design of curricula and methods of teaching?

° How accreditation impacts institutional development?

° Ranking's impact on teaching and research policies of institutions?

) How OBE, accreditation, and ranking are thought to interact in improving quality
assurance?

Transcripts of the interviews were produced through thematic analysis, which is a
methodology for detecting and interpreting patterns in qualitative data.

3. Secondary Data Analysis

Secondly, publicly accessible sources of secondary data like reports from the government and
the accreditation bodies, institutional self-assessments, and published ranking data (e.g., QS
World University Rankings, Times Higher Education) were consulted to analyze how
accreditation processes and rankings influence one another. Specifically, analysis was
conducted to determine correlations between accreditation statuses, ranking positions, and
OBEs [7].

Data Sources:

° Accreditation Reports from CHEA and regional accreditation agencies.

) Rankings at Institution level from global ranking organizations, QS World University
Rankings, Times Higher Education, and Academic Ranking of World Universities (ARWU).
° Self-assessment report prepared by the University with information on OBE

implementation and accreditation status.
Data Analysis Methods
1. Quantitative Analysis

Descriptive statistics and correlation analysis were used in the survey data to analyze the
information obtained. Descriptive statistics aided in summarizing the responses obtained while
also revealing trends within the data. Correlation analysis was used to examine relationships
between the implementation of OBE, accreditation status, and institutional rankings [8].

The key variables analyzed in the quantitative phase are presented in the following table.
Nanotechnology Perceptions Vol. 20 No. S15 (2024)



Towards Quality Assurance in Higher Education... Chaitali Bhattacharya et al. 2392

Variable Measurem | Analysis Type
ent
OBE Implementation Likert scale | Descriptive
(1-5) Statistics,
Correlation
Accreditation Impact Likertscale | Descriptive
(1-5) Statistics,
Correlation

Influence of Institutional | Likertscale | Descriptive

Rankings (1-5) Statistics,
Correlation

Interaction Between | Likertscale | Correlation

Variables (1-5) Analysis

The data were analyzed through SPSS Statistical Package for the Social Sciences software.
2. Qualitative Analysis

Qualitative data were analyzed through NVivo software, an application that helps in
organizing and coding interview transcripts. Some key themes were coded and grouped
according to the major questions of the research. Analysis was made to determine how
stakeholders perceived the interrelationship between OBE, accreditation, and rankings, as well
as some emerging patterns in institutional quality assurance practices [9].

3. Integration of Data

The mixed-methods approach gives an opportunity for combining both quantitative and
gualitative findings to better enhance understanding of the research problem in a
comprehensive manner. By carrying out survey and secondary data analysis, it provides insight
on statistical relationships between those variables under investigation. The qualitative
interview helps bring in context with deep understanding about the nuances lying behind those
relationships [10].

Ethical Considerations

The research also adheres to the ethics of voluntarily participation, informed consent and the
principle of confidentiality. Before carrying out the survey and the interviews consent was
sought from the participants. All subjects were informed of the study objectives before data
collection as stated by [11]. The person’s identifiers were omitted to ensure that the
participants and their identities remained anonymous and the data was protected.

4. EXPERIMENTS

The following section of the paper provides insights and analysis of the findings within the
context of Outcome-Based Education (OBE), accreditation and rankings in higher education.
This is a frame of discussion by way of contrasting the findings with literature already
developed so that deeper insights may emerge into the interplay among these elements and the
resultant quality assurance in higher education [12].
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Figure 1: Quality Assurance Practices in HEIs
1. Outcome-Based Education (OBE) Implementation

Finding 1: The survey results indicate that 65% of academic staff and 72% of administrators
believe that their institutions have highly adopted OBE frameworks, mainly due to
accreditation requirements and institutional strategies for higher rankings [13]. However, 38%
of faculty members felt that they did not receive adequate training in OBE, indicating that
there is a problem in the implementation of the framework.

Table 1: Adoption of Outcome-Based Education (OBE) in Institutions

Institution Percentage  of | Challenges in
Type OBE Adoption Implementation

Public 68% Limited resources for
Universities training

Private 72% Resistance to change in
Universities traditional teaching
International 65% Lack of standardization in
Institutions curriculum design
Overall 68% Insufficient faculty
Average development programs

Discussion: The results indicate a high uptake of OBE across institutions, with the motivation
being the alignment of academic outcomes with industry demands and accreditation standards.
However, some of the challenges that emerged included limited faculty training and resistance
to change. These are in line with general trends that have been witnessed worldwide, where
institutions cannot fully implement OBE due to lack of professional development and
entrenched traditional teaching methods [14]. High-adoption-rate institutions also commonly
reported better student performance outcomes and alignment with accreditation standards in
support of the positive impact of properly implemented OBE frameworks.
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Figure 2: “Redefining Success in Higher Education”
2. Impact of Accreditation Processes on Institutional Quality

Finding 2: Institutional Administrators and Quality Assurance Officials The study reveals that
institutional quality assurance is viewed as a main factor for accreditation by 80% of
institutional administrators and 75% of quality assurance officers; however, 25% of those
interviewed also mentioned that bureaucracy of accreditation processes and how "it sometimes
hinders on schedule improvements in academic practices [27].

Table 2: Perception of Accreditation's Impact on Institutional Quality

Respondent Perceived Impact of | Concerns with

Group Accreditation on Quality | Accreditation

Academic 80% Bureaucracy,

Administrator Time delays

s

Quality 75% Complexity,

Assurance Administrative

Officers burden

Faculty 68% Pressure on

Members curriculum
changes

Overall 74% Slow

Average responsiveness to
changes

Discussion: The results suggest that accreditation is generally perceived as a positive influence
on quality, providing an external validation of an institution's commitment to educational
excellence. However, respondents also identified significant challenges, especially the
bureaucratic nature of accreditation processes and the slow pace at which changes can be
implemented. The more widespread issue echoes in broader discussions on accreditation-the
complexity and administrative burden of which are often seen as standing in the way of
accelerated educational innovation. Institutional credibility is important, and it relies a lot on
accreditation [28]. That said, the processes for this might be so time-consuming at times to
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delay important improvements in teaching and curriculum development.
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Figure 3: Noida International University
3. Influence of Institutional Rankings

Finding 3: The study reveals that 70% of administrators and 60% of the academic staff believe
that rankings at the institutional level have a considerable influence on the strategies of
universities, especially in terms of research focus, student recruitment, and curriculum
development. However, 50% of the faculty members stated that overemphasizing rankings
may lead to a misplaced focus on research outputs instead of teaching quality.

Table 3: Influence of Rankings on Institutional Strategies

Respondent Percentage Areas Most Affected by
Group Affected by | Rankings

Rankings
Academic 70% Research funding,
Administrators Reputation, Recruitment
Faculty 60% Research outputs,
Members Publication pressure
Quality 65% Curriculum
Assurance development,  Student
Officers satisfaction
Overall 65% Research focus,
Average Reputation, Recruitment

Discussion: Institutional rankings, while they do determine how a university operates and sets
priorities in the university, focus predominantly on research output and international
recognition. Rankings, however come with drawbacks. In many instances, faculty members
point out that rankings only breed more focus on the research outputs but reduce teaching
standards. This is critical for the ratings, which could breed perverse incentives whereby
institutions attend to publishing in high impact journals to the neglect of improving the
teaching and learning experience [29]. The dynamics here tend to sideline the quality of
Nanotechnology Perceptions Vol. 20 No. S15 (2024)
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teaching while consolidating activities that enhance the visibility of research, which does not
necessarily align with the core mission of education.

Feedback

Surveys, alumni,
industry, students,
external examiners

Figure 4: Continual quality improvement loops
4. Interplay Between OBE, Accreditation, and Rankings

Finding 4: The research indicates that 62% of respondents agree that Outcome-Based
Education, accreditation, and rankings operate together to enhance the overall quality
assurance framework of higher education institutions. However, 38% of respondents voiced a
concern that these elements were not aligned with each other and that accreditation and
rankings sometimes pressured institutions to focus on metrics that may not represent quality
student outcomes or teaching.

Table 4: Perceived Interplay Between OBE, Accreditation, and Rankings

Variable Percentage of | Concerns Regarding
Respondents Agreeing | Misalignment
with Interplay
OBE and | 72% Focus on paperwork
Accreditatio rather than outcomes
n
OBE and | 65% Emphasis on research
Rankings over teaching
Accreditatio | 70% Rankings focus on
n and research, not student
Rankings outcomes
Overall 62% Misalignment
Average between teaching
focus and metrics

Discussion: The findings suggest that most respondents see that OBE, accreditation, and
rankings complement each other well in terms of improving quality assurance. However, there
seem to be concerns that, at times, these components create misalignments that occur,
especially when the institutional priorities shift toward researching better outputs or meeting
accreditation requirements rather than focusing on more measurable student outcomes [30].
While OBE measures what the students learn, accreditation and rankings focus on more
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generic markers of institutional performance that pose a tension around the definition and
measurement of quality.

5. CONCLUSION

In conclusion, this paper has discussed the complex dynamics between Outcome-Based
Education and accreditation processes, ranking institutions through the lenses of institutional
and accreditation rankings. The present research clearly points out to the fact that OBE is an
excellent framework of focusing the institutions on the outcome for the students through
education that meets the needs and expectations of industry and society in general.
Accreditation processes, whether from local or international accrediting institutions, are
essential to the maintenance of educational standards while being challenged in trying to keep
pace with the constant flux in the global higher education landscape. Rank positions are very
influential, and therefore sometimes distort priorities when putting emphasis on research
outputs and reputation instead of teaching quality and student success. An integrated approach
would be required for this purpose, where quality assurance practices, accreditation, and
rankings all collaborate to enhance ongoing improvements in standards of education.
Furthermore, the study puts a heavy emphasis on stakeholder perceptions and sustainability in
accreditation frameworks. Recognition of these factors would help higher education
institutions better navigate the complexities of accreditation and ranking systems, ultimately
improving both the quality of education and broader societal impact. Moving forward, there is
a need to develop more adaptive and holistic models that balance these elements to ensure the
growth and relevance of higher education globally.

References

[1] AHMAD, N. and QAHMASH, A., 2020. Implementing Fuzzy AHP and FUCOM to evaluate
critical success factors for sustained academic quality assurance and ABET accreditation. PL0oS
One, 15(9),.

[2] ALFIREVIC, N., JERKOVIC, 1., JELIC, P., PIPLICA, D. and RENDULIC, D., 2024.
Sustainability Reporting and International Rankings in Higher Education: A Case of the
University of Split, Croatia. World, 5(1), pp. 107.

[3] ALMUHAIDEB, A.M., 2020. Fostering Sustainable Quality Assurance Practices in Outcome-
Based Education: Lessons Learned from ABET Accreditation Process of Computing Programs.
Sustainability, 12(20), pp. 8380.

[4] ALMUHAIDEB, A.M. and SAEED, S., 2021. A Process-Based Approach to ABET Accreditation:
A Case Study of a Cybersecurity and Digital Forensics Program. Journal of Information Systems
Education, 32(2), pp. 119-133.

[51 ALMURAYH, A, SAEED, S., ALDHAFFERI, N., ALQAHTANI, A. and SAQIB, M., 2022.
Sustainable Education Quality Improvement Using Academic Accreditation: Findings from a
University in Saudi Arabia. Sustainability, 14(24), pp. 16968.

[6] ALVAREZ-MUNOZ, P., FAYTONG-HARO, M., PERALTA GAMBOA, D.A., ANGELO
MARCOS, A.V. and PACHECO-OLEA, F., 2024. Evaluating Policy Efficacy in Higher
Education: A Synthetic Control Analysis of Ecuador’s Higher Education Law on Research
Productivity. Publications, 12(3), pp. 28.

[71 AMADO, M., GUZMAN, A. and JUAREZ, F., 2023. Relationship between perceived value,

Nanotechnology Perceptions Vol. 20 No. S15 (2024)



Towards Quality Assurance in Higher Education... Chaitali Bhattacharya et al. 2398

(8]

(9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

[18]

[19]

[20]

[21]

[22]

[23]

[24]

student experience, and university reputation: structural equation modeling. Humanities & Social
Sciences Communications, 10(1), pp. 780.

ANGELA YUNG, C.H., CHRISTOPHER HONG-YI TAO, KYLE ZI-WEI ZHOU, ARIANNA
FANG, Y.L., CHENG SU, E.H. and CHEN, Y., 2024. Evolution of quality assurance in higher
education from INQAAHE GGP to ISGs — Are quality assurance agencies in Asia ready to the
emerging modules? Journal of International Cooperation in Education, 26(1), pp. 85-100.

BAZALUK, O., PAVLYCHENKO, A., YAVORSKA, O., NESTEROVA, O., TSOPA, V.,
CHEBERIACHKO, S., DERYUGIN, O. and LOZYNSKY]I, V., 2024. Improving the risk
management process in quality management systems of higher education. Scientific Reports
(Nature Publisher Group), 14(1), pp. 3977.

COUCH, D., 2020. Conceptualising quality following conflict: Afghanistan’s higher education
policy. Asian Education and Development Studies, 9(4), pp. 441-451.

DARWIN, S. and BARAHONA, M., 2024. Globalising or assimilating? Exploring the
contemporary function of regionalised global university rankings in Latin America. Higher
Education, 87(2), pp. 287-304.

DEGN, L., MADSEN, M. and BROGGER, K., 2023. Translating quality criteria in university
accreditation. Journal of Accounting & Organizational Change, 19(4), pp. 588-602.

DOMINIC, J.A., 2022. Revised NAAC Accreditation Framework and Quality Enhancement in
Higher Education. Sumedha Journal of Management, suppl.Special Issue on the NAAC
Sponsored National Seminar *The Role of National Education Policy in the Re-Accreditation
Framework of Higher Education” (NEP_RAF_HE 2022) Organised by Yeshwant
Mahavidyalaya, Nanded, 11(2), pp. 50-55.

DUARTE, N. and VARDASCA, R., 2023. Literature Review of Accreditation Systems in Higher
Education. Education Sciences, 13(6), pp. 582.

EBEKOZIEN, A. and AIGBAVBOA, C., 2023. Evaluation of built environment programmes
accreditation in the 21st century education system in Nigeria: stakeholders' perspective.
International Journal of Building Pathology and Adaptation, 41(6), pp. 102-118.

ESMAT, 1.M., 2023. Neoliberal reform discourse in Egyptian higher education. Humanities &
Social Sciences Communications, 10(1), pp. 448.

FERNANDES, J.0. and SINGH, B., 2022. Accreditation and ranking of higher education
institutions (HEIs): review, observations and recommendations for the Indian higher education
system. TQM Journal, 34(5), pp. 1013-1038.

GWILLIAM, J., REEVES, A. and TIMUs, N., 2023. Seeing the wood for the trees: a heuristic
framework to enable the integration of sustainability education in higher education settings.
Journal of Integrative Environmental Sciences, 20(1),.

IDAN, M.F., 2023. Procedural applications of total quality management in university education
in light of the COVID-19 pandemic. Bulletin of the National Research Centre, 47(1), pp. 118.
J, S.R.,, SHARMA, R. and GUPTA, N., 2024. The accreditation paradigm: a comparative analysis
of accreditations for management programmes. The International Journal of Educational

Management, 38(1), pp. 73-95.

J, S.R., SHARMA, R. and GUPTA, N., 2023. Virtual accreditation peer review team visits —
higher education accreditations: present and future directions. Higher Education, Skills and
Work - Based Learning, 13(4), pp. 813-833.

KALLIO, K., FUNCK, E. and KALLIO, T.J., 2023. Guest editorial: Accounting and performance
measurement in the age of rankings, quality assurance, accreditation, and excellence
frameworks. Journal of Accounting & Organizational Change, 19(4), pp. 537-542.

KAUR, S. and JAIN, R., 2020. A STUDY OF DELHI UNIVERSITY COLLEGES RANKED IN
TOP 100 BY NATIONAL INSTITUTIONAL RANKING FRAMEWORK: DECEMBER 2019.
Delhi Business Review, 21(1), pp. 39-71.

KIGOZI, E., 2020. Quality Assurance Practices Applied in PTTCs: Listening to the Student

Nanotechnology Perceptions Vol. 20 No. S15 (2024)



2399 Chaitali Bhattacharya et al. Towards Quality Assurance in Higher Education...

Teachers’ Voice Through Focus Group Discussion. Educational Process: International Journal,
9(1), pp. 23-42.

[25] KIT, A., 2024. The role of international accreditation agencies in business school practices’
institutionalization processes. Management International, 28(2), pp. 76-91.

[26] LAZIC, Z., PORDEVIC, A. and GAZIZULINA, A., 2021. Improvement of Quality of Higher
Education Institutions as a Basis for Improvement of Quality of Life. Sustainability, 13(8), pp.
4149,

[27] MOTOVA, G. and NAVODNOV, V., 2020. Twenty years of accreditation in Russian higher
education: lessons learnt. Higher Education Evaluation and Development, 14(1), pp. 33-51.

[28] MULYANA, 1J., SINGGIH, M.L. and PARTIWI, S.G., 2024. Framework development for
transforming multistakeholder value into prioritized business processes improvement in Higher
Education Institutions (HEI). Journal of Industrial Engineering and Management, 17(1), pp. 63-
87.

[29] NGO, T.H. and NIEM, L.D., 2024. Autonomy Acquisition and Performance within Higher
Education in Vietham—A Road to a Sustainable Future? Sustainability, 16(3), pp. 1336.

[30] OTMAN, N.M.M., 2020. Quality of higher education and incidence of learning styles: A Review.
International Journal of Research in Business and Social Science, 9(3), pp. 141-148.

Nanotechnology Perceptions Vol. 20 No. S15 (2024)



